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Israel took its rise with the second temple, as to say that the Thames rises 
at London Bridge. But though the Thames rises higher up, it begins at 
London Bridge to bear on its bosom the commerce and the industrial life 
of the nations; and the Psalter, too, begins with the second temple to 
express the religious life, not of individuals, but of Israel." 1 Professor 
Beardslee's opinion of the value of Elihu's speech in the book of Job? 
namely, that the movement of the poem, instead of being interfered with, 
rather demanded some such recognition of God's goodness as Elihu gives* 
before the Lord himself speaks, seems helpful. The psychology of Job — his 
complete surrender, silence, and confession — are inexplicable when the 
speeches of Elihu are removed. 

Dr. Beardslee's book is unpretentious, brief, and. allows the reader to 
enter the author's classroom and listen to him as he lectures. Such a 
book has its appropriate place, and is destined to find a welcome from 
many. 

George L. Robinson. 

McCormick Theological Seminary, 
Chicago. 



Sunday-School Teacher Training. By H. M. Hamill, D.D. Phila- 
delphia: Sunday School Times Co., 1904. Pp. 106. $0.50. 

This book is by a devoted Sunday-school worker, who urges several 
plans, which he has had a part in organizing, for the training of teachers 
using the "International Sunday-School Lessons." It is written for such 
teachers. The question is not raised if there are others. The discussions 
embrace weekly teacher classes in the Sunday-school lessons, in biblical 
and pedagogical introduction or in both kinds of works; Sunday normal 
classes for pupils of college age, local training schools, and denominational 
training courses. The Sunday-school problem is touched at the root in 
the remarks that "the church is largely what the seminaries make it;" and, 
"so far as the writer knows, there is not a Sunday-school chair, or the 
pretense of it, in an American theological seminary;" and in a quotation 
from a seminary graduate that "they asked me ten questions about angels, 
and not one about a child." The recommendation of such a chair by a 
traditionalist is to be welcomed, even though he overlook the certainty that 
seminary professors of pedagogy would respect the learned profession of 
elementary education, and the present "International Lesson" system 
would be metamorphosed in consequence. Our author himself distin- 
guishes between " child psychology " and " the study of plain boys and girls." 

1 Theology oj the Old Testament, 1904, pp. 19, 20. 



78 THE BIBLICAL WORLD 

He likens "paidologists" to phrenologists. He prefers "the home-grown, 
necessity-evolved leader and method, which somehow eclipse the finest 
work of the professional trainer." Dr. HamuTs lack of first-hand infor- 
mation regarding educational research is clear from his deeming himself a 
"heretic" for believing that adolescence (he does not use the term) ought 
to be studied as well as early childhood. Graded schools and manual 
methods of instruction are not considered. 

The books listed for teacher courses mark an advance upon the little 
pamphlets formerly recommended by Dr. Hamill himself and others. 
He indorses the Religious Education Association, and praises the plans of 
the Canadian Presbyterians as the most promising of denominational 
efforts at teacher-training. But when these plans are published, it will be 
found that their courses and textbooks, practical as they will appear to 
teachers in graded Sunday schools who can specialize in their subjects, 
are too ambitious for the generality of teachers conditioned by the "Inter- 
national Lesson" system. The traditionalism of the textbooks recom- 
mended for biblical introduction is sufficiently indicated by the question 
raised as to whether it was Mr. Moody or Mr. Jacobs "who knew the Bible 
better than any man living." The book is well written. It promises to 
be of great service to the large body of teachers contemplated. It should 
be read by those also who hesitate at the magnitude of the Sunday-school 
problem, since the record of the comparative success of the teacher-training 
to which the author is devoted ought to encourage the activity of the least 
of those who possess true information regarding the subject-matter and 
method of religious education. 

Richard Morse Hodge. 
Union Theological Seminary, 
New York. 



The Teacher and the Child. By H. Thiselton Mark. Chicago : 
F. H. Revell Co., 1903. Pp. 165. $0.75, net. 

This volume is to be classed with that small but increasing number of 
books which attempt to apply the principles of modern pedagogy and to 
use the results of genetic psychology and child-study in the solution of the 
various problems of religious education. The author in this case has been 
measurably successful in his endeavor. Of the fourteen chapters which 
with the short introduction make up the book, three deal with the mind 
and its training, four with method in teaching, one with class management, 
four with the training of character, and one each with the teacher's obsta- 
cles and the teacher's treasury. 



